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Abstract: In this article we aim to discuss information about intercultural
competence. In this article there are given the basic aspects of intercultural
competence and their peculiarities, ideas on how to develop, what issues
affect this process.he development of intercultural competence is mostly
based on the individual s experiences while he or she is communicating with
different cultures. When interacting with people from other cultures, the
individual experiences certain obstacles that are caused by differences in
cultural understanding between two people from different cultures.
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HEKOTOPBIE 3HAYUTEJIbHBIE ACIIEKTbBI J1JI51 PA3BUTHUA
MEXKYJAbTYPHOU KOMIIETEHIINN
Kypbanosa @epysa Komunocanosna
IIpenooasameny anenuiicko2o A3vlka Ha Gaxkyivmeme HAYAIbHO2O
obpa3zosanus, Yupuukcko2o 20cy0apcmeeHno2o
nedazo2uyecKo2o yHusepcumemd

Annomayus: B smoil cmamve mvl cmpemumcsi 06cyoums uHpopmayuio
0 MEXNCKYIbMYpHOU KoMnemenmHocmu. B Oaunoti cmamve npueedeHuvl
OCHOBHblE ACNEeKMbl MENCKYIbIMYPHOU KOMNEMeHYuu U Ux ocobeHHOoCmu,
npeocmasiensi 0 mom, KaxK passueamsCsi, Kakue 60NPoCyl IUSIOM HA SMOMm
npoyecc. Pazsumue mexckynomypnou xomnemenyuu 6 O6oavuiell cmeneHu
OCHOBbIBACTCSL HA ONbIMeE JUYHOCMU NPU OOULCHUL C PAZHBIMU KVIbMYPAMUL.
Tpu 63aumodeticmauu ¢ 1100bMu U3 OPY2UX KYVIbIMYP YEL08EK CMAIKUBACHICSL
C ONpeoeleHHbIMU NPEensmCcmeUusMu, Komopwvle 6bl36aHbl PAIUYUAMU 8
KVIbIMYPHOM HOHUMAHUU MENHCOY 08YMSL THIOObMU U3 PASHBIX KYVIbMYP.

Knrouesvie cnosa: kpocckyivbmypHas KOMnemMeHmHOCMb, KOSHUMUBHAS,
no8edeH1ecKas, MOMUBAYUOHHASL, MENCKVIbMYPHASL cpedd, SMHOYEHMPUM,
a0anmueHoOCmb, 2UOKOCb.

UMUMMADANIY KOMPETENSIYANI RIVOJLANTIRISHDA
MUHIM BO’LGAN BIR NECHA XUSUSIYATLAR
Kurbanova Feruza Komiljanovna
Chirchiq davlat pedagogika universiteti, Boshlang’ich ta’lim fakulteti
ingliz tili o qituvchisi

Annotatsiya: Ushbu maqolada umummadaniy kompetensiya muhokama
qilingan bolib, umummadaniy kompetensiyaning bazi muhim xususiyatlari,
uni qanday rivojlantirish va bu jarayonda nimalar ta sir qilishi haqida fikrlar
berilgan. Umummadaniy muloqotning rivojlanishi ko 'pincha shaxsning
boshga madaniyat vakillari bilan muloqot qilayotganidagi tajribalariga
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asoslanadi. Boshga madaniyat vakillari bilan muomala qilish jarayonida
shaxs ikki turli xil madaniyat kishilari o ’rtasidagi madaniy ong sabab
bo’ladigan ma’lum to siq larga duch keladi.

Kalit so’zlar: umummadaniy kompetentlik, kognitiv, xulqiy, motivatsion,

umummadaniy muhit, etnosentrizm, moslashuvchanlik, qayishqoqlik.

Introduction. Cross-cultural competence (3C) has generated confusing
and contradictory definitions because it has been studied by a wide variety
of academic approaches and professional fields. One author identified eleven
different terms that have some equivalence to 3C: cultural savvy, astuteness,
appreciation, literacy or fluency, adaptability, terrain, expertise, competency,
awareness, intelligence, and understanding. The United States, which is
currently engaged in a study of 3C has defined it as «A set of cognitive,
behavioral, and affective/motivational components that enable individuals to
adapt effectively in intercultural environmentsy.

Organizations in academia, business, health care, government security, and
developmental aid agencies have all sought to use 3C in one way or another.
Poor results have often been obtained due to a lack of rigorous study of 3C
and a reliance on «common sense» approaches. Cross-cultural competence
does not operate in a vacuum, however. One theoretical construct posits that
3C, language proficiency, and regional knowledge are distinct skills that are
inextricably linked, but to varying degrees depending on the context in which
they are employed. In educational settings, Bloom’s affective and cognitive
taxonomies serve as an effective framework for describing the overlapping
areas among these three disciplines: at the receiving and knowledge levels, 3C
can operate with near-independence from language proficiency and regional
knowledge. But, as one approaches the internalizing and evaluation levels,
the overlapping areas approach totality.

The development of intercultural competence is mostly based on the
individual’s experiences while he or she is communicating with different
cultures. When interacting with people from other cultures, the individual
experiences certain obstacles that are caused by differences in cultural
understanding between two people from different cultures. Such experiences
may motivate the individual to acquire skills that can help him to communicate
his point of view to an audience belonging to a different cultural ethnicity and
background.

Intercultural competence models. Intercultural Communicative Language
Teaching Model. In response to the needs to develop EFL learners’ ICC in the
context of Asia, a theoretical framework, which is an instructional design (ISD)
model ADDIE with five stages (Analyze — Design — Develop — Implement
— Evaluate) is employed as a guideline in order to construct the ICLT model
for EFL learners. The ICLT model is an on-going process of [CC acquisition.
There are three parts: Language-Culture, the main training process. (Input —
Notice — Practice — Output), and the ICC, which are systematically integrated.
The second part is the main part consisting of four teaching steps to facilitate
learners’ ICC development, and each step reflects a step of the knowledge

http://interscience.uz  jlif



/\f/ “a“’\z,; Tavaum 6a unnosayuon maoxuxomaap (2022 tiun Ne 9) ISSN 2181-1709 (P)
CEIR ;)
scaffolding and constructing process to facilitate learners’ ICC development.

Discussion and results. A salient issue, especially for people living in
countries other than their native country, is the issue of which culture they
should follow: their native culture or the one in their new surroundings.
International students also face this issue: they have a choice of modifying
their cultural boundaries and adapting to the culture around them or holding on
to their native culture and surrounding themselves with people from their own
country. The students who decide to hold on to their native culture are those
who experience the most problems in their university life and who encounter
frequent culture shocks. But international students who adapt themselves to
the culture surrounding them (and who interact more with domestic students)
will increase their knowledge of the domestic culture, which may help them
to «blend in» more. Here it stated, «Segmented assimilation theorists argue
that students from less affluent and racial and ethnic minority immigrant
families face a number of educational hurdles and barriers that often stem
from racial, ethnic, and gender biases and discrimination embedded within
the U.S. public school system». Such individuals may be said to have adopted
bicultural identities.

Another issue that stands out in intercultural communication is the attitude
stemming from ethnocentrism. Levine and Campbell defines ethnocentrism
as people’s tendency to view their culture or in-group as superior to other
groups, and to judge those groups to their standards. With ethnocentric
attitudes, those incapable to expand their view of different cultures could
create conflict between groups. Ignorance to diversity and cultural groups
contributes to prevention of peaceful interaction in a fast-paced globalizing
world. The counterpart of ethnocentrism is ethnorelativism: the ability to
see multiple values, beliefs, norms etc. in the world as cultural rather than
universal; being able to understand and accept different cultures as equally
valid as ones’ own. It is a mindset that moves beyond in-group out-group to see
all groups as equally important and valid and individuals to be seen in terms
of their own cultural context. Intercultural competence is determined by the
presence of cognitive, affective, and behavioral abilities that directly shape
communication across cultures. These essential abilities can be separated
into five specific skills that are obtained through education and experience:

1. Mindfulness: the ability of being cognitively aware of how the
communication and interaction with others is developed. It is important
to focus more in the process of the interaction than its outcome while
maintaining in perspective the desired communication goals. For example, it
would be better to formulate questions such as «What can I say or do to help
this process?» rather than « What do they mean?».

2. Cognitive flexibility: the ability of creating new categories of
information rather than keeping old categories. This skill includes opening
to new information, taking more than one perspective, and understanding
personal ways of interpreting messages and situations.

3. Tolerance for ambiguity: the ability to maintain focus in situations that
are not clear rather than becoming anxious and to methodically determine the
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best approach as the situation evolves. Generally, low-tolerance individuals
look for information that supports their beliefs while high-tolerance
individuals look for information that gives an understanding of the situation
and others.

4. Behavioral flexibility: the ability to adapt and accommodate behaviors
to a different culture. Although knowing a second language could be important
for this skill, it does not necessarily translate into cultural adaptability. The
individual must be willing to assimilate the new culture.

5. Cross-cultural empathy: the ability to visualize with the imagination
the situation of another person from an intellectual and emotional point of
view. Demonstrating empathy includes the abilities of connecting emotionally
with people, showing compassion, thinking in more than one perspective,
and listening actively.

We look at communication as a process of coding and decoding of
messages, it is obvious that there are many points in the process where the
communication can break down. In particular, successful communication
depends crucially on shared culture. When you have communication between
people of different cultures, even if they share a common language, things
can go wrong. In particular, knowledge of a language does not automatically
give you the background knowledge that native speakers assume you share.
Differences in culture affect communication in other ways as well. For
example, members of certain cultures are much more likely to use indirection
than members of certain other cultures. The Japanese are famous for being
indirect, while Americans are famous for being direct. Because Americans
aren’t used to the level of indirection that Japanese use, they completely
misunderstand what’s being said.

The use of indirection is part of a more general style of communication
known as «high context» communication. Different cultures vary on the
degree to which they use high context or low context communication. They
also differ on a number of other attributes. We know from reading the books
by Deborah Tannen, and also from the constructivist view of communication,
that multiple messages are actually inferred from any communication. For
example, if you call me and invite me to dinner at your house, I get the
message that you want me to show up, but I also get a message that you like
me. Most communications simultaneously includes information about the
status of the relationship.

One of the problems with cultural differences is that these underlying
messages about the relationship are likely to be misunderstood. For example,
the loud, direct style of Americans is often seen by Asians as rude and
disrespectful. Yet the Americans are not trying to be rude. Similarly, the
Japanese reluctance to say «no» is seen by Americans as shifty and dishonest.

Every society and culture has a set of rituals and traditions that make
it different from others. These are unwritten laws and norms pertaining to
behavior and action when interacting with others in the society. These rituals
and traditions also pertain to events and ceremonies that are followed in that
society, particularly in relation with religion. There are many similarities
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between ritual and tradition confusing people. This article attempts to
highlight the subtle differences between ritual and tradition to remove doubts
in the minds of readers.

In every society, important functions, events, ceremonies, festivals
are marked by certain acts or a series of acts that are perceived to have a
symbolic value. Rituals are observed almost religiously because, in most
cases, they have a religious backing and, therefore, considered important
for individuals in the society. It is the presence of rituals that make an event
formal and traditional. Hindu religion, a young boy has to undergo a ritual
called yagyopavit sanskar (also called Janeu sanskar in some parts of India)
where his head is shaven, and he is made to wear a string across his shoulder,
both acts having symbolic values. This is somewhat similar to baptism for
Christians that marks the initiation into Christianity of an individual.

A tradition is an act, behavior, or a belief system that is handed down
from one generation to another in a society or culture and which has a special
significance for the members of the society. Traditions were mostly passed
down in the form of folklore or stories for the future generations to remember
and learn the moral from it. The concepts of unity, compassion, friendship,
valor, loyalty etc. are traditions that have passed down from one generation
to another. Traditions have helped in binding a society together serving as
a fabric running across the social spectrum. Traditions help individuals in
a society to know how to act and behave when interacting with others. It
was the definition put forward by Edward Shills in his book “Traditions”
that tradition is anything that is handed down by the past to the present that
has become a universally accepted definition of this concept. What is the
difference between Ritual and Tradition:

- Tradition is a generic term that encompasses a wide variety of things
and concepts that are handed down by one generation to another.

- Ritual is an act or a series of acts that are performed or observed in a
society on occasions, events, festivals and ceremonies. These rituals have a
symbolic value and also have a religious basis.

- So a handshake to greet others is a ritual, while the practice to honor
and respect the seniors is a tradition.

Taboo is an implicit ban on something (usually against an utterance
or behavior) based on a cultural sense that it is excessively repulsive or,
perhaps, too sacred for just anyone. Such prohibitions are present in virtually
all societies. On a comparative basis, taboos, for example related to food
items, might make no sense at all to many, but may be explicitly prohibited
for others by custom or religion. Taboos are often meant to protect the
human individual, but there are numerous other reasons for their existence.
An ecological or medical background is apparent in many, including some
that are seen as religious or spiritual in origin. Taboos can help use a resource
more efficiently, but when applied to only a subsection of the community
they can also serve to suppress said subsection of the community. A taboo
acknowledged by a particular group or tribe as part of their ways aids in the
cohesion of the group, helps that particular group to stand out and maintain its
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identity in the face of others and therefore creates a feeling of «belongingy.

Conclusion. Having looked through all the gathered information related
to intercultural communication and intercultural competence we may
conclude that this process is ongoing during the whole life of people. In
special circumstances they may have opportunities to share different cultures
and beliefs. People's thinking, outlook and also background on culture can
affect respectively to the development of intercultural competence together
with the motivations of their surrounding people. According to their desire
and communication style it can either develop or stay unchanged. In these
type of situations a person should consider other cultures and their norms
also in order to avoid misunderstandings.
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