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Abstract. This research reports a study conducted at secondary school 18 Bayavut district Sirdarya
region, and it aims at presenting the effect of scaffolding on EFL students’writing ability through the
writing process. In this study, the students have taken the role of writers, so they need to follow the same
steps that writers apply during their writing process. 1o this end, students start with writing process
approach such as Prewriting, Drafting, Revising, Editing, and ended with Publishing. Students are
provided with teacher scaffolding from the beginning until the end of writing process. Pre- and post-
writing tasks are collected from the learners for both giving feedback and checking student s writing
improvement. This study aims at investigating the effect of teacher s scaffolding with teaching writing
process on improving students’ writing skills. For this investigation, 11th grade school students of
the school 18 were selected to be subjects of this study. They were only one experimental group. Pre-
test and post-test were conducted for assessing how much students achieved from what had been
taught. The study concludes with the result that students’ achievement in post-test compare to pre-
test revealed significant improvement. Also, scaffolding students’ writings through writing process
approach met the students’ needs in EFL writing, and then it has improved their writing skill, while
most of them have had difficulty in the basic elements of writing, e.g. grammar. In addition, learners
could more confidentially express their ideas in their writings.
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Abstrakt. Ushbu tadgiqot Sirdaryo viloyati Boyavut tumanidagi 18-umumta’lim maktabida olib
borilgan tadqiqot hagida ma’lumot beradi va u yozuv jarayoni orqali ingliz tili o‘quvchilarining
yozish qobiliyatiga iskala ta sirini ko ‘rsatishga qaratilgan. Ushbu tadqiqotda talabalar yozuvchilar
rolini 0’z zimmalariga oldilar, shuning uchun ular yozuvchilar yozish jarayonida qo’llaydigan
qadamlarga rioya qilishlari kerak. Shu magsadda talabalar oldindan yozish, loyihalash, qayta ko 'rib
chiqish, tahrirlash kabi yozish jarayoni yondashuvidan boshlanadi va Nashr qilish bilan yakunlanadi.
Talabalar yozish jarayonining boshidan oxirigacha o qituvchi iskala bilan ta’'minlanadi. Yozishdan
oldingi va keyingi topshiriglar o ‘quvchilardan fikr bildirish va yozishni takomillashtirishni tekshirish
uchun yig ‘iladi. Ushbu tadgiqot o’qituvchining yozishni o’rgatish jarayoni bilan bog’lanishining
talabalarning yozish ko nikmalarini yaxshilashga tasirini o ’rganishga qgaratilgan. Ushbu tadqiqot
uchun 18-maktabning 11-sinf o’quvchilari ushbu tadgiqot sub’ekti sifatida tanlab olindi. Ular faqat
bitta eksperimental guruh edi. Talabalar o qitilgan narsadan ganchalik ko ’p yutuglarga erishganligini
baholash uchun oldingi va keyingi testlar o tkazildi. Tadqiqot shuni ko rsatdiki, talabalarning keyingi
testdagi yutuglari oldingi testga nisbatan sezilarli yaxshilanishni aniqladi. Shuningdek, talabalarning
yvozuvlarini yozish jarayoni yondashuvi orqali iskala gilish talabalarning EFL yozuvidagi ehtiyojlarini
qondirdi va keyinchalik bu ularning yozish mahoratini oshirdi, shu bilan birga ularning aksariyati
vozishning asosiy elementlarida qiyinchiliklarga duch keldi, masalan. grammatika. Bundan tashqari,
o ’quvchilar o’z yozuvlarida o’z fikrlarini yanada maxfiyroq ifodalashlari mumkin edi.

Kalit so zlar: Iskala, yozish jarayoni yondashuvi.

®OPMUPOBAHUE HABBIKOB IIMCBMA CTYAEHTOB EFL C IOMOIIbIO IMO/I-
XOJA K MPOLIECCY ITUCBMA
Omakynosa [{undopa Xaxumbex Kusu,
ookmopaum I yiucmancko2o 20cyo0apcmeeHHo20 yHugepcumema

Abcmpakm. B oannom uccnedosanuu coobwaemcs 06 uUcciedo8aHul, NPOBeOeHHOM 8 CpeoHell
wrone 18 basymckozo pationa ColpdapbuHckou oonacmu, 4 OHO HANPABIeHO HA NPeOCMAgieHUe 6lU-
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SHUSL CIPOUMENLHBIX 18C08 HA HALIKU NUCOMA yuawuxcsi EFL 6 npoyecce nucoma. B omom uccredo-
BaHUU CMYOeHMbL 835U HA ceDsl poib nucamenetl, NOIMOMY UM He0OXOOUMO CLed08amb Mem Jice Uld-
2am, kKomopbwie nucamenu npumensiom 6 npoyecce Hanucauusi. C 3moti yeuvro cmyoenmsl HAUUHAm
€ n00x00a K npoyeccy RUCbMd, Mmaxko2o Kaxk npedgapumenbHoe Hanucanue, COCmasieHue yepmedicell,
peoakmuposanue, pedaKkmuposanue, u 3akanuusaiom nyonuxatsiei. Cmyoenmam npedocmasisiomcs
cmpoumeinbHyle jeca npenooasameisi Om Hauaia 00 Konya npoyecca nucoma. Om yuawuxcs coou-
paiomesi 3a0anus 00 U NOCe HANUCAHUS, YmMOObl 0amy OOPAMHYIO C653b U NPOGEPUMb VIIyHUIEHUE
nucbma yyawuxcs. Llenvio 0annozo ucciedosanus s161aemcs usyveHue 61usaHus yuumenel Ha npoyecc
00yYeHUsI NUCOMY HA YIyHUleHUe HABLIKO8 NUCbMA Y4auuxcs. /i1 0aHH020 UCCie008aHus 8 Kaiecmae
cybvexmog ucciedosanus oviiu eviopansl yuawuecs 11-eo knacca wikonvl 18. 9mo dvina cezo nuuib
00Ha dKCcnepumenmanvras epynna. llpedsapumenvroe u nociedyroujee mecmuposarue nPposooUNUCH
0J15 OYeHKU MO20, HACKONbKO yHaujuecst 000UIUCh mozo, yemy ux yuunu. Mccireoosanue 3agepuiaemcs
8bIBOOOM O MOM, UMO YCNEeBAEMOCHb VUAUWUXCSL NOCLe MeCmd N0 CPAGHEHUIO ¢ NPed8apumeibHbiM
Mecmom 3HAUUMenbHO YIyuuunacs. Kpome mozo, no02omoeka COYUHEHUU YYauwuxcsi ¢ NOMOubIO
noox00a K npoyeccy nucbma yoosiemeopsiem nompedonocmu yuyawuxcs 6 nanucanuu EFL, a 3amem
Yayuuiaem ux HagvlKu NUCbMA, 8 MO 8PeMsl KAK OONbUUHCIEO U3 HUX UCTbIMbIEAIOM MPYOHOCMU C
OCHOBHBIMU dNEMEHMAMU NUCbMa, Hanpumep. epammamuxa. Kpome moeo, yuawuecs moenu donee
KOHPUOEHYUATILHO 8bIPANCAMb CEOU UOCU 8 CBOUX COUUHEHUSX.
Knrouegvie crosa: cmpoumenvHule neca, nooxoo K npoyeccy nucbmd.

1. Introduction

In recent years there have been some evidences, which have shown a growing interest in exploring
the notion of scaffolding in the process of student’s learning across the world. As a teacher this interest
provokes researcher to use scaffolding in EFL writing class through writing process to find out the
effects and improvements of scaffolding on students’ writing. Lots of EFL learners have problems with
writing class experience as shown through their meaningfully vague sentences. These mlstakes are
the result of students’ little understanding of pre-requisite knowledge for writing such as ‘grammar’.
In fact, it is not something wise to ask learners to attend all the grammar classes before their revision
in Writing classes. In addition, writing indicates students’ learning to communicate their ideas and
viewpoints in written forms than applying grammatical rules. Moreover, students have difficulties “in
getting ideas, organizing ideas and developing details, choosing correct words and structuring ideas in
correct sentences, as well as maintaining paragraph unity” (Graves, 1994 as cited in Laksmi, 2006, pp.
144-145). So, for the sake of solving and helping students’ difficulties in terms of writing process, the
researcher has decided to implement scaffolding students’ writing through writing process approach.

2. Methodology

The study was conducted with 30 students all native speakers of Uzbek language in the 16-17-
year age. They are studying at secondary school 18 grades 10. The students were attending a required
general English course and were registered in one group, which included (10 male and 20 female)
students. The general English course was a composition-writing course with two-hour per-week. The
“Composing with Confidence” book by ‘Alan Meyer’ was used as the instructional material.

This book consists of different parts that motivate students to write and it focuses on the reasons
for writing. It involves a six step of writing process that begins with the discovery and ends with
proofreading; the shape and form of the paragraph; and the shape and form of the essay. It also offers
practice in developing paragraph or essay through explanations, examples and details; achieving
coherence; writing directly and vividly.

3. Procedures

In this study, one-group students have set to this study, which were 30 students. Pre-test and Post-
test were taken. Both pre-test and post-test were consisting of the same questionnaire that contained
25 items (see Appendix A) with giving a Likert scale, which was consist of five Likert items (1.
Never or almost never true of me. 2. Usually not true of me. 3. Somewhat true of me. 4. Usually true
of me. 5. Always or almost always true of me). The questions were about the processes of writing.
Pre-test questionnaire were conducted before starting the experiment. The same questionnaire used
for post-test. The aim was to see whether the student’s writing skill improved or not, after proposing
techniques of writing and teacher’s scaffold.

The procedure of this study has started with familiarizing students with the process of writing,
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which consists of six stages. After students familiarized with the process of writing pre-test were
took. During each stage students have required to write drafts according to what they had studied with
teachers’ scaffolding.

Researcher personally took the questionnaires into the students’ classes and explained the questions
and how to complete the answers. He/She emphasized that their answers were confidential and that
it was important that they responded honestly and sincerely. The explanation and the handing out of
the questionnaire were done at the beginning of the lesson to ensure that there was adequate time for
the students to respond.

4. Data analysis

The usual procedures used in analyzing the pre-test and post-test questionnaire responses are the
following:

a. Finding out the ‘coefficient midst’.

b. Finding out the ‘percentage weight’.

As Fisher (1956, p. 327) states to find the average of each item in the questionnaire and to get
knowledge of strength and weakness of each of item, the following formula can be used:

Irx1+2rx2+3rx3+4rx4+ 5rx 5 Coefficient midst =

Total number of repetition

Where

Ir = repetition of the first answer (Never or almost never true of me) and its value is 1, 2r =
repetition of the second answer (Usually not true of me) whose value is 2, 3r = repetition of the third
answer (Somewhat true of me) its value is 3, 4r = repetition of the third answer (Usually true of me)
whose value is 4, 5t = repetition of the fifth answer (Always or almost always true of me) whose value
is 5; the total number of repetition means the sample size (30 students).

To change the ‘coefficient midst’ of each item into percentage or what is called percentage weight,
according what Al-Ghareeb (1970, p. 77) said, the following formula should be adopted:

Coefficient midst

Percentage Weight = *100

Maximum value

Where

Maximum value = the maximum degree in the questionnaire which is (5).

5. Discussion

In order to come up with accurate analysis and detailed discussion of students’ writing skill
performance, the researcher will shed light on each item separately in both pre-test and post-test and
compare them so as to make them clear how much students’ skill of writing improved.

The following graph shows more clearly the ranking improvement of writing skill by the secondary
school students, 10th grade Bayavut district, Sirdarya region.

6. Conclusions

The present study indicates that, the experimental group has achieved (38%-52%) scores in the
pre-test; while in the post-test the same group has got (60%-72%) scores. This means the results from
the statistical analyses revealed significant improvement within and between pre-test and post-test.
According to the result the experimental group was better in post-test than the pre-test. This is due
to the fact, that using writing process with teacher’s scaffolding techniques in teaching writing skill
provides a better basis for enhancing the students to write a good and an academic piece of writing in
English compared to the students that only get knowledge about writing process without practically
practicing it and without teacher’s scaffold.

Thus, the major conclusions drawn from the results obtained are:

1. Practicing writing process practically with teacher’s scaffold provides learners with the practice
and skills necessary to write a good piece of writing accurately, meaningfully and appropriately.

2. Students, who previously struggled to write, now have a growing awareness of how to gather
information and use it in their writing confidently.

3. Scaffold writing help students to examine their learning of writing skills, and it is an effective
way to support students’ writing with inefficient English language proficiency that most of them have.

4. Scaffold writing not only improve students’ writing skills but also makes it possible to establish
and shift student’s other skills of English language (reading, speaking, and listening), since they use
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the feedback, which they get from their writing, to help them with other English skills (reading,
speaking, and listening).

5. Scaffolding technique helped educators develop themselves and become autonomous learners.
In other words, the scaffolding technique presented in this study has helped the students to find out
their weaknesses and strengths, and how to work on their weaknesses and improve them.

6. Since teacher gives the right instruction to the students through the mini-lesson they know
how to organize their writings and how to make correction in both reviewing and editing stages
independently before publishing stage.

7. Researcher could find out how much using scaffolding techniques be effective on developing
students’ abilities and skills of writing if we compare it to traditional method that the facilitator only
passed on the theoretical framework of writing and giving orders to write.
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